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Abstract

Despite the potential of technology to enhance the quality of the instructional process in social
studies education, limitations in teacher competencies hinder the effective implementation of
technology-supported practices. This situation necessitates an investigation into pre-service
teachers' views regarding the use of digital materials. The purpose of this study is to determine
pre-service teachers' views on the use of digital materials in social studies courses. The research
was designed using the phenomenology pattern, one of the qualitative research methods. The
study group consisted of a total of six senior students (3 female, 3 male) enrolled in the Social
Studies Teacher Education Program at a faculty of education in a state university in Tiirkiye. A
written opinion form was utilized as the data collection tool, and the data were obtained during
the spring semester of the 2024-2025 academic year through the participants' written responses
to these forms. The data were analyzed using the content analysis method. The results of the
study revealed that pre-service teachers perceive the use of digital materials in social studies
courses as a significant factor that enhances the effectiveness of the instructional process.
According to the participants' views, digital materials are seen as tools that support the efficient
and fluent conduct of lessons, align with the multidisciplinary nature of the course, and facilitate
learning. Evaluations highlighting that the use of digital materials increases students' academic
achievement, interest, and participation while supporting the permanence of learning came to
the fore. Furthermore, it is believed that digital materials contribute to the professional
development and technological competencies of pre-service teachers. Conversely, the fact that
designing original digital materials is time-consuming was evaluated as a factor limiting the
sustainability of digital material use. Consequently, it is suggested that teacher education
programs should place more emphasis on digital material design and utilization, high-quality
digital material repositories aligned with learning outcomes should be established, and
regulations for strengthening the technological infrastructure should be implemented.
Keywords: Digital material, technology, social studies education, pre-service teacher.
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Introduction

Technological developments, which have gained momentum worldwide since the early
2000s, have paved the way for the emergence of new applications and approaches in the field
of education, as in all other sectors. In line with these developments, new perspectives on the
use of technology in educational processes have evolved, bringing the necessity of re-evaluating
teaching-learning processes to the fore (Ersoy & Coklar, 2013). Along with advancing
educational technologies, classrooms have transformed from traditional models into active and
applied models where students learn by doing and experiencing. Computer and computer-based
technologies have contributed to the diversification of instructional materials and teaching
activities (Yesiltas, 2016). The use of technology in education has increased interaction and
cooperation in the teaching-learning process by offering enriched learning environments and
has enabled the more widespread use of contemporary student-centered educational approaches
thanks to their collaborative structures (Asiksoy, 2018; Bower, Hedberg & Kuswara, 2010). The
changes and developments in information and communication technologies in today's world
have necessitated the reshaping of 21st-century teacher and student profiles. In this process,
digital competence and digital literacy have emerged as prominent core elements among 21st-
century teacher and student competencies (Orhan Goksiin & Askim Kurt, 2018).

Educational environments are evolving within a continuous process of change and
transformation extending from the past to the present and into the future. In this process, it is
observed that teachers and students are the core elements that determine the quality of
educational environments and are most affected by this change. Erden (1998), Jonassen and
Reeves (1996), and Means (1994) associate the quality of educational environments with
teacher and student characteristics, highlighting the decisive role of teachers in restructuring
educational processes. As the prominence of information and communication technologies in
educational environments steadily increases, the effective and purposeful use of these
technologies by teachers and students has become a fundamental necessity for increasing
productivity in education (Dereli, 2017). This situation necessitates the systematic and
conscious utilization of technology to achieve both social and individual goals in education.
Considering the importance of information and communication technologies in today's
educational settings, it can be stated that the effective reflection of these technologies on the
instructional process is possible through qualified teachers. Mishra and Koehler (2006) stated
that for technology to be used effectively in the classroom environment, it is not sufficient for
teachers to have knowledge about educational technologies; they must also know how to use
these technologies by integrating them with pedagogical approaches and content knowledge.
Today, rapid developments in technology have made the use of technology mandatory for
students as well, moving beyond being limited only to faculty members and teachers. In this
regard, the necessity of training teachers who will teach students at the primary and middle
school levels to possess the aforementioned technological equipment and skills comes to the
fore (Yilmazer, 2024).

The social studies course is regarded as a discipline highly conducive to utilizing digital
technologies due to its interdisciplinary nature (Demirezen & Keles, 2020). This structure
facilitates bringing content from various disciplines into the classroom environment and enables
the effective use of instructional technologies in teaching numerous concrete and abstract
concepts within the scope of the course (Dere & Ates, 2020). Furthermore, Curry and Cherner
(2016) expressed the necessity of incorporating technology into social studies education as a
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requirement of the modern era. In this regard, it is of great importance for teachers to
comprehend how to use rapidly developing technological tools and applications in the
instructional process in the most appropriate manner for the objectives and learning outcomes
of the course (Kaya & Yazici, 2019). The ability of technology use to make a meaningful
contribution to the teaching process depends on its integration with pedagogical approaches and
content knowledge. Indeed, Mishra and Koehler (2006) stated that it is not sufficient for
teachers to possess only technological knowledge; rather, an integrated use of appropriate
pedagogical understanding and specific content knowledge is required for the effective
realization of technology-supported instruction. Erdogan and Serefli (2021) emphasize that
while the social studies course has a structure suitable for the use of instructional technologies,
the success of this process is closely related to the professional equipment of social studies
teachers and their beliefs regarding their ability to implement these practices.

While the use of technology in social studies education has the potential to enhance the
quality of the instructional process, the fact that teacher competencies cannot always develop
in parallel with the rapid pace of technological advancements brings about the problem of
teachers being unable to effectively utilize technology-supported educational environments
(Celik, 2020a). This situation is considered a significant factor limiting the effective use of
technology in social studies education. According to Braun (1999), teachers' knowledge, skills,
and implementation competencies play a decisive role in reflecting technology into the
instructional process in a meaningful and high-quality manner within social studies courses.
Despite the rapid developments in educational technologies today, teachers—as the
fundamental element providing meaning, effectiveness, and functionality to the educational
process—assume a decisive responsibility in determining the quality of educational services
and the success of the educational system (Solak, 2009; Ursavas, Sahin & Mcllroy, 2014; Usta
& Korkmaz, 2010). According to Sahin and Arslan Namli (2018), the effective use of
technology in educational processes depends on teachers' adoption of technology and their
ability to use it for pedagogical purposes. The widespread use of smart boards and the internet
in educational settings increases the need for high-quality digital materials suitable for these
tools; this necessitates that pre-service teachers, in particular, be trained with the skills to design
and use digital materials (Celik, 2020b). In this context, determining teachers' views and
experiences regarding technology-supported instruction gains importance. The fact that the pre-
service teachers whose views were sought in this study have completed the "Teaching Practice
I and II" courses, taken their content and professional knowledge courses, and reached the
graduation stage allows for their views on the use of digital materials to be evaluated based on
both theoretical knowledge and practical experience. The purpose of this study is to determine
pre-service teachers' views on the use of digital materials in social studies courses.

Methodology
Research Design

This study was designed using the phenomenology pattern, one of the qualitative
research methods. Qualitative research aims to reveal individuals' perceptions and experiences
within their natural context in a realistic and holistic manner (Yildirim & Simsek, 2018). In this
study, the phenomenology pattern was preferred as it allows for an in-depth examination of the
meanings that the pre-service teachers in the study group attribute to their thoughts and the
ways they express these thoughts. Phenomenology is defined as a research design that aims to
explore the structures formed in individuals' minds and the common meanings attributed to
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these experiences, based on their experiences related to a specific phenomenon (Christensen et
al., 2014; Creswell, 2021).

Study Group

The study group consisted of a total of six senior pre-service teachers (3 female, 3 male)
enrolled in the Social Studies Teacher Education Program at a faculty of education in a state
university in Tiirkiye. In determining the study group, the criterion sampling technique, one of
the purposeful sampling methods, was employed. Purposeful sampling is based on the selection
of information-rich cases that are expected to provide depth to the research (Maxwell, 2018).
This approach enables the researcher to obtain more comprehensive and detailed data regarding
the phenomenon (Patton, 2018). Criterion sampling, on the other hand, is based on the inclusion
of all cases that meet the criteria determined prior to the study (Yildirim & Simsek, 2018). In
this study, the criteria for including pre-service teachers in the study group were defined as
currently taking the "Material Design in Social Studies Education" and "Teaching Practice 11"
courses. In accordance with ethical principles, the real names of the pre-service teachers in the
study group were not included; instead, participants were represented by pseudonyms of their
own choosing.

Data Collection Tool

In the research, a written opinion form developed by the researchers was used as the
data collection tool. The primary purpose of using written documents as data collection tools is
to reveal the meanings that participants attribute to specific concepts or situations in a detailed
manner (Bogdan & Biklen, 2007). In this regard, the written opinion form was preferred to
enable the pre-service teachers in the study group to express their thoughts more comfortably
and to explain their views on the use of digital materials in social studies courses in depth.

Data Collection and Analysis

The research data were obtained during the spring semester of the 2024-2025 academic
year, between May 20, 2025, and May 25, 2025, through the completion of written opinion
forms by the pre-service teachers in the study group. The data obtained within the scope of the
study were analyzed using the content analysis method. According to Yildirirm and Simsek
(2018), content analysis refers to the process of examining data in detail, identifying similarities
and differences, and transforming the data into a meaningful structure by creating codes, sub-
themes, and themes. Accordingly, codes were generated based on the obtained data, themes
were determined by considering the common characteristics of the codes, and the findings were
structured.

To ensure reliability, the data analysis process was submitted for expert opinion; the
codings performed by the researchers and the field expert were compared. The percentage of
agreement between the coders was calculated using Miles and Huberman’s (1994) formula,
Reliability = Number of Agreements / (Total Number of Agreements + Disagreements) x 100,
and was determined to be .95. According to Miles and Huberman (1994), a reliability coefficient
above .70 is considered sufficient for the research to be deemed reliable. In the data analysis,
the sections where there were disagreements between the researchers and the field expert were
re-evaluated, and a consensus was reached. In the final stage of the analysis, the data were
presented in tables as codes and themes; direct quotations from the pre-service teachers'
statements were included to support the analysis results. LeCompte and Goetz (1982) stated
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internal reliability.

Findings

The views of pre-service teachers regarding the use of digital materials in social studies courses

are presented in Table 1.

Table 1. Pre-service teachers’ views on the use of digital materials in social studies courses

Themes Codes f
Making lessons more efficient through the use of digital materials 6

Contributions  Making lessons more enjoyable through the use of digital materials 6

to the Conduct  Making the lesson fluent and understandable 5

of the Lesson Facilitating learning through visually enriched lessons with digital materials 4
Supporting the multidisciplinary nature of the social studies course 2
Making the instructional delivery easier and more productive 1
Supporting students' academic achievement through digital activities 5
The necessity of digital material use due to middle school students' interest in 4

Effects on technology

Students Attracting students' interest through digital materials 4
Increasing students' engagement in the lesson 3
Extending students' attention span through the use of digital materials 3
Preventing students from getting bored during the lesson through the use of 2
technology
Supporting the feeling of liking the teacher through digital activities 1

Professional The necessity for teachers to continuously develop their digital material use 4

Gains for Pre-  skills

service Development of teachers' technological skills 3

Teachers Digital materials enabling teachers to move away from traditional lecturing 2
Teachers capable of preparing digital materials creating a more enjoyable 2
learning environment

Limitations Living in the digital age necessitating the utilization of technology in social 2

and Necessities studies courses

Regarding Use  Digital materials reducing the cost and workload of the lesson 2
Preparing digital materials being time-consuming for the teacher 2

As seen in Table 1, the views of pre-service teachers regarding the use of digital
materials in social studies courses were evaluated through the themes of contributions to the
conduct of the lesson, effects on students, professional gains for pre-service teachers, and
limitations and necessities regarding use.

Under the theme of contributions to the conduct of the lesson, all pre-service teachers
stated that the use of digital materials makes lessons more efficient and more enjoyable.
Additionally, it was expressed that digital materials make the lesson more fluent and
understandable, and that lessons visually enriched with these materials facilitate learning.
Ahmet explained this situation with the following words: “Since the social studies course is
generally a lecture-based course, the digital material used is very helpful regarding the fluency
and understandability of the lesson. ...Generally, if I need to make a comparison, I observed
that the lessons I taught using digital materials at the internship school were more efficient and
more enjoyable than the lessons based only on narration.” Furthermore, the pre-service
teachers emphasized that digital materials support the multidisciplinary nature of the social
studies course and make the teacher's lesson presentation easier and more productive. Stating
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that the current era is a digital one, Esra expressed this situation by saying, “We should utilize
technology in the social studies course... Since the student will not get bored, they will both
learn the social studies lesson and find it enjoyable. From the teacher's perspective, the teacher
will not lecture in a traditionalist, boring way and, just like the students, will enjoy conducting
the lesson.” Similarly, Ayse drew attention to the multidisciplinary nature of the social studies
course, stating, “The social studies course, as a field, incorporates many disciplines; a teacher
who can prepare digital materials as an alternative while teaching these subjects to our students
will have prepared a more enjoyable learning environment for their students.” These findings
demonstrate that pre-service teachers perceive digital materials as significant tools that enhance
the quality of the instructional process and make the lesson more effective for both students and
teachers.

When the theme of effects on students is examined, it is observed that pre-service
teachers emphasize how digital activities support students' academic achievement. It was
frequently stated by the pre-service teachers that middle school students' interest in technology
necessitates the use of digital materials and that these materials attract students' attention.
Furthermore, it was expressed that the use of digital materials increases students' engagement
in the lesson, extends their attention span, and prevents them from getting bored during the
lesson. Ayse explained this situation with the following words: “It attracts students' interest.
Students' attention spans become longer. Students participate in the lesson more actively. It
becomes easier for students to adapt to the lesson. So to speak, today's students are born into
technology... I think that digital activities and games to be prepared in social studies courses
will be more effective in supporting these children's academic achievement.” Similarly, Ferdi
drew attention to the impact of digital materials on the permanence of learning, stating, “When
digital materials are used, learning becomes more effective and permanent because the child
uses more sensory organs.” Hatice emphasized the effect of digital materials on student
motivation and attitude toward the lesson, reporting: “Children of the digital age can be
productive in a lesson delivery where they are more actively involved... Digital stories and
digital subject review games enable them to learn better and be more willing. Complex and
abstract topics become more memorable through these methods. ” Hatice also stated that lessons
conducted with such activities are more enjoyable for students, and students who learn while
having fun become more enthusiastic about the lesson and can even develop positive feelings
toward the teacher. These findings reveal that digital materials support the learning process by
increasing students' attention, participation, and motivation levels, making the social studies
course more meaningful, permanent, and engaging for students.

Under the theme of professional gains for pre-service teachers, the participants
emphasized that teachers must continuously develop their skills in using digital materials.
Within this scope, the development of teachers' technological skills and the fact that the use of
digital materials moves the teacher away from traditional lecturing and directs them toward
more interactive instructional processes were among the significant gains. Mehmet explained
this situation with the words: “Teachers' use of digital materials contributes to the development
of their technological skills.” The pre-service teachers also stated that using digital materials
contributes to their adaptation to the requirements of the era by increasing their professional
competence. Hatice expressed this view by saying: “The benefit for the teacher is keeping up
with the age. It enables them to reach a proficiency level that can meet the demands of the new
generation of students in front of them... Lessons conducted with traditional methods without
such applications would be boring and might not be efficient for both the teacher and the
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student.” In addition, it was emphasized that digital materials allow teachers to create a more
enjoyable and effective learning environment. Esra drew attention to this situation with the
following statements: “We should incorporate digital content into our lessons. Our students are
individuals born in the age of technology, therefore, we can attract their interest with digital
content.” These findings demonstrate that the use of digital materials improves pre-service
teachers' professional competencies, supports their technological skills, and makes instructional
processes more effective.

In the theme of limitations and necessities regarding use, it is observed that pre-service
teachers stated that living in the digital age necessitates the utilization of technology in social
studies courses. Furthermore, while it was expressed that digital materials can reduce costs and
the teacher's workload during the instructional process, it was also emphasized that the process
of preparing digital materials can be time-consuming for teachers. Esra voiced this situation
with the words: “From the teacher's perspective, although the preparation takes some time, I
think it is a system that functions very easily during the learning process.” Similarly, Hatice
drew attention to the limitations of preparing digital materials, stating: “However, if the teacher
is to design everything themselves for every lesson and not use ready-made designs, this
situation can be time-consuming.” These findings reveal that the use of digital materials is seen
as an inevitable necessity in social studies courses; however, it also brings about certain
limitations in the implementation process, particularly regarding time management.

Conclusion, Discussion, and Suggestions

In this study, which aimed to determine pre-service teachers' views on the use of digital
materials in social studies courses, the participants' perspectives were evaluated through the
themes of contributions to the conduct of the lesson, effects on students, professional gains for
pre-service teachers, and limitations and necessities regarding use.

Within the scope of the contributions of digital materials to the conduct of the lesson, it
was concluded that pre-service teachers regard the use of digital materials as a significant
element that enhances the effectiveness of the instructional process in social studies courses.
The pre-service teachers expressed that digital materials make lessons more efficient and
enjoyable, render instruction more fluent and understandable, and facilitate learning through
visually enriched lessons. Furthermore, it was stated that digital materials contribute to a more
holistic handling of topics by supporting the multidisciplinary nature of the social studies course
and making the teacher's lesson delivery easier and more productive. In parallel with these
findings, Yilmazer (2024) reached the conclusion in their research that pre-service teachers
evaluate the use of digital materials based on multidimensional contributions such as attracting
attention to the lesson, saving time, making the lesson more enjoyable and effective,
concretizing abstract topics, facilitating learning, and supporting the attainment of lesson
objectives. Similarly, Yildirim and Simsek (2023) determined in their study that social studies
teachers base the contributions of technology use on reasons such as concretizing the lesson,
attracting students' interest, enriching the lesson visually, and ensuring students' active
participation. Moreover, Dere and Ates (2020) observed that social studies teachers stated they
used technological tools and materials in their lessons to attract students' interest and attention,
ensure participation, and increase motivation. In this regard, it can be stated that pre-service
teachers see digital materials among the fundamental instructional tools that improve the quality
of the lesson for both students and teachers, making the instructional process more effective
and pleasant.
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Within the scope of the effects of digital materials on students, it was concluded that
pre-service teachers regard digital materials and activities as significant tools that support
students' academic achievement, increase their interest in the lesson, and make the learning
process more effective. The pre-service teachers expressed that the use of digital materials
increases students' engagement in the lesson, extends their attention span, supports the
permanence of learning, and prevents students from getting bored during the lesson.
Additionally, it was concluded that digital materials provide a learning environment more
suitable for the learning needs of students who grow up intertwined with technology, making
the social studies course more enjoyable and meaningful, thereby strengthening student
motivation and positive attitudes toward the lesson. This finding is consistent with the research
of Utkugiin, Yildirim, and Sanlioglu (2022), which indicated that middle school students liked
social studies lessons conducted with Web 2.0 tools, wanted these lessons to continue, and
desired their teachers to use more Web 2.0 tools in class. This result demonstrates that the
positive perceptions students gain from lessons conducted with digital materials and Web 2.0
tools can be reflected in the instructional process. In Nesterenko’s (2023) study, it was revealed
that technology in learning environments increases students' attention and concentration levels,
accelerates the learning process, and contributes to the comprehension of information in a
shorter time. Sahin and Arslan Namli (2019) stated that technological tools and educational
materials increase students' motivation toward the lesson, develop affective responses, keep
interest alive, and provide general instructional advantages by offering learning opportunities
based on individual differences. In the research by Kirimli and Demirezen (2022), it was
determined that Web 2.0 technologies used in social studies courses attract students' interest
and attention, increase active participation, concretize topics, and make the lesson more
enjoyable. Holcomb and Beal (2010) revealed that the use of Web 2.0 tools in social studies
education increases students' levels of interest, curiosity, and creativity, while also having
positive effects on academic achievement. In a study by Palaigeorgiou and Grammatikopoulou
(2016), it was determined that Web 2.0-based learning activities place the student at the center
of the learning process and strengthen the trust and interaction between the teacher and the
student. In this regard, it can be stated that digital materials are among the fundamental
instructional tools that support students' cognitive and affective engagement in social studies
courses, making the learning process more effective and motivating.

Within the scope of the professional gains provided by digital materials to pre-service
teachers, it was concluded that pre-service teachers regard the use of digital materials as a
significant element supporting professional development. The pre-service teachers expressed
that the use of digital materials improves teachers' technological skills and contributes to the
adoption of more interactive and student-centered approaches by moving away from traditional
lecturing in the instructional process. Furthermore, it was emphasized that digital materials
enable teachers to adapt to the requirements of the era and create an instructional environment
more suitable for the learning needs of new-generation students. In parallel with these findings,
Yilmazer’s (2024) research, in which pre-service teachers stated that digital materials offer
opportunities for self-improvement, facilitate lecturing, provide economic advantages, and
increase professional motivation, reveals that the use of digital materials provides
multidimensional professional gains. This situation aligns with the findings of Vannatta and
Nancy (2014), which show that teachers' individual learning efforts and willingness toward
technology are reflected in classroom practices. Utkugiin’s (2023) research also shows that pre-
service teachers produce colorful and enjoyable content such as puzzles, games, and digital
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stories using Web 2.0 tools, and in this process, they gain self-confidence by learning new
information and shaping their ideas. This suggests that the use of digital materials supports not
only technical skills but also learning motivation and creativity in professional development.
Additionally, in the study by Nelson and Hawk (2020), it was stated that pre-service teachers'
acquisition of an understanding that technology contributes to the instructional process during
their undergraduate education prevents them from seeing technology as a tool limited only to
PowerPoint presentations, and this approach positively affects their professional development.
In this regard, it can be stated that pre-service teachers see the use of digital materials as a
significant area of gain that strengthens professional competencies and makes the instructional
process more effective and engaging.

Within the scope of the limitations and necessities regarding the use of digital materials,
it was concluded that pre-service teachers regard the use of digital materials as an inevitable
necessity required by the era in social studies courses. However, the pre-service teachers
expressed that while digital materials have the potential to reduce the teacher's workload and
costs during the instructional process, the process can be time-consuming, especially when
original materials are designed by the teacher. This situation reveals that the difficulties
encountered in the use of digital materials depend not only on the implementation process but
also on the level of teachers' adaptation to technological developments. Indeed, in Utkugiin’s
(2023) research, it was determined that pre-service teachers experienced difficulties during the
content production process due to reasons such as paid options of applications, difficulty of use,
lack of computer and technological skills, and insufficient content production ability. According
to Venkatesh, Morris, Davis, and Davis (2003), individuals' attitudes toward technology play a
decisive role in the acceptance of technology and the formation of usage behaviors. Bolick
(2017) emphasized that one of the fundamental challenges faced by social studies teachers is
being unable to keep up with the rapid pace of technological developments; the fact that the
speed of technological advancements is higher than the rate of technology adoption and use in
educational environments causes some teachers to be unable to use technology in accordance
with the expectations of the age. In this context, Riley and Stern (2014) stated that exposing
teachers to multiple educational software programs during their pre-service education process
would facilitate their ability to cope with the obstacles these software programs might create,
and this process would contribute to the development of pre-service teachers' problem-solving
skills. The role of technology in education is becoming increasingly vital with innovative
methods that expand students' access and learning opportunities; therefore, the use of
technology in education should not be perceived as an extra burden but rather as an enriching
element of education (Karatas et al., 2015). In this regard, it was concluded that the use of
digital materials offers significant opportunities in social studies education; however, for
effective and sustainable implementation, factors such as time management, diversity of pre-
service experience, and supportive conditions for teachers must be taken into account.

Based on the research results, the following suggestions can be made:

+ The findings obtained in this study indicate that social studies pre-service teachers
generally develop positive views regarding the use of digital materials. In this regard, it
is considered beneficial to include more practice-based courses and activities in teacher
education programs to support pre-service teachers' skills in designing and utilizing
digital materials.
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+ Research findings highlight that the process of preparing digital materials is perceived
as a time-consuming factor. In this context, it is thought that establishing high-quality
digital material repositories that are aligned with learning outcomes and available for
use by teachers and pre-service teachers could facilitate the implementation process and
contribute to reducing teachers' workload.

4+ To effectively utilize digital materials in social studies courses, it is evaluated that
strengthening the technological infrastructure in schools and expanding in-service
training for teachers is essential. It can be stated that focusing these trainings not only
on technical skills but also on the pedagogical dimension could contribute to a more
functional integration of digital materials into the instructional process.

4+ The fact that this research was conducted with pre-service teachers can be considered a
limitation in terms of the generalizability of the findings. In future research, conducting
studies that include in-service teachers and utilizing quantitative or mixed-methods
approaches could provide a more comprehensive perspective on the subject.

References

Asiksoy, G. (2018). ELT students’ attitudes and awareness towards the use of web 2.0
technologies for language learning. Journal of Language and Linguistic Studies, 14(2),
240-251.

Bogdan, R., & Biklen, S. K. (2007). Qualitative research for education: An introduction to
theories and method. Allyn & Bacon.

Bolick, C. M. (2017). The diffusion of technology into the social studies. M. M. Manfra & C.
M. Bolick (Eds.), The Wiley handbook of social studies research in (pp. 499-517). Wiley.
https://doi.org/10.1002/9781118768747.ch22

Bower, M., Hedberg, J. G., & Kuswara, A. (2010). A framework for Web 2.0 learning design.
Educational Media International, 47(3), 177-198.
https://doi.org/10.1080/09523987.2010.51881

Braun, J. A. (1999). Ten ways to integrate technology into middle school social studies. The
Clearing House, 72(6), 345-351.

Christensen, L. B., Johnson, B., & Turner, L. A. (2014). Research methods, design, and
analysis. Pearson Publication.

Creswell, J. W. (2021). Nitel arastirma yontemleri: Bes yaklasima gore nitel arastirma ve
aragtirma deseni. S. B. Demir & M. Biitiin (Trans. & Ed.). Siyasal.

Curry, K., & Cherner, T. (2016) Social studies in the modern era: A case study of effective
teachers' use of literacy and technology. The Social Studies, 107(4), 123-136.
https://doi.org/10.1080/00377996.2016.1146650

Celik, T. (2020a). Dijital cagda sosyal bilgiler Ogretmeni yetistirme: Bir eylem
arastirmasi. Pamukkale Universitesi Sosyal Bilimler Enstitiisii Dergisi (38), 211-229.
https://doi.org/10.30794/pausbed.541913

Celik, T. (2020b). Sosyal bilim derslerini dijital materyallerle bitiinlestirme siirecinde gretmen
aday1 goriigleri: Fenomenolojik bir arastirma. Bolu Abant Izzet Baysal Universitesi Egitim
Fakiiltesi Dergisi, 20(3), 1407-1422. https://doi.org/10.17240/aibuefd.2020.20.56791-
603364

PAGE NO: 571



LIBERTE JOURNAL (ISSN:0024-2020) VOLUME 14 ISSUE 1 2026

Demirezen, S., & Keles, H. (2020). Sosyal Bilgiler 6gretmenlerinin teknopedagojik alan bilgisi
yeterliliklerinin ¢esitli degiskenlere gore incelenmesi. Uluslararasi Sosyal Bilgilerde Yeni
Yaklasimlar Dergisi, 4(1), 131-150. https://doi.org/10.38015/sbyy.750007

Dere, I., & Ates, Y. (2020). Sosyal bilgiler derslerinde teknolojik ara¢ ve materyal kullanimu:
bir durum ¢alismasi. Erzincan Universitesi Egitim Fakiiltesi Dergisi, 22(2). 496-514.
https://doi.org/10.17556/erzietd.665782

Dereli, 1. (2017). Sosyal bilgiler ogretmen adaylarimin teknopedagojik alan bilgisi ve
teknolojiye yonelik inan¢larimin incelenmesi. Unpublished Master’s Thesis, Kastamonu
University

Erden, M. (1998). Ogretmenlik meslegine giris. Alkim.

Erdogan, E., & Serefli, B., (2021). Sosyal bilgiler 6gretiminde teknoloji kullanimi: Bes
ogretmenin yolculugu. Journal of Qualitative Research in Education, 27, 232-256.
https://doi.org/10.14689/enad.27.11

Ersoy, M., & Coklar, A. (2013). Teknopedagojik egitimde degerlendirme. 1. Kabak¢1 Yurdakul
(Ed.), Teknopedagojik egitime dayali ogretim teknolojileri ve materyal tasarimi in (pp.241-
263). An.

Holcomb, L. B., & Beal, C. M. (2010). Capitalizing on Web 2.0 in the social studies context.
TechTrends, 54(4), 28-33. https://doi.org/10.1007/s11528-010-0417-0

Jonassen, D. H., & Reeves, T. C. (1996). Learning with technology: Using computers as
cognitive tools. D. H. Jonassen (Ed.), Handbook of research on educational
communications and technology in (pp. 693—719). Macmillan.

Karatas, H., Alci, B., & Karabiyik Ceri, B. (2015). Ogretmen adaylarinin bilgisayar destekli
egitime iliskin tutumlari. Journal of Research in Education and Teaching, 4(3), 1-9.

Kaya, M. T., & Yazici, H. (2019). Sosyal Bilgiler d6gretmenlerinin teknopedagojik egitim
yeterliklerine iliskin gériisleri. ETU Sosyal Bilimler Enstitiisii Dergisi, 9, 105-136.
http://dx.doi.org/10.29157/etusbe. 124

Kirmml, H., & Demirezen, S. (2022). Sosyal bilgiler 6gretmenlerinin web 2.0 teknolojilerine
yonelik goriisleri. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, (62), 527-558.
https://doi.org/10.21764/maeuefd.1024814

LeCompte, M.D., & Goetz, J.P. (1982). Problems of reliability and validity in ethnographic
research. Review of Educational Research, 52, 31-60.

Maxwell, J. A. (2018). Nitel arastirma tasarimi: Etkilesimli bir yaklasim. Nobel.

Means, B. (1994). Using technology to advance educational goals. B. Means (Ed.), Technology
and education reform: the reality behind the promise in (pp. 1-22). Jossey-Bass.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook.
Sage

Mishra, P., & Koehler, M. J. (2006). Technological pedagogical content knowledge:A
framework for teacher knowledge. Teachers College Record, (108), 1017-1054.
https://doi.org/10.1111/.1467-9620.2006.00684.x

Nelson, M. J., & Hawk, N. A. (2020). The impact of field experiences on prospective preservice
teachers’ technology integration beliefs and intentions. Teaching and Teacher Education,
89, 1-12. https://doi.org/10.1016/j.tate.2019.103006

PAGE NO: 572



LIBERTE JOURNAL (ISSN:0024-2020) VOLUME 14 ISSUE 1 2026

Nesterenko, I. (2023). Major benefits of using smart technologies in education. Pedagogy and
Psychology, 9(1), 31-38. https://doi.org/10.52534/msu-pp1.2023.31

Orhan Goksiin, D., & Askim Kurt, A. (2018). Ogretim teknolojilerinin temelleri, Kurt, A. A.,
(Ed.), 21. yiizy1l ogrenci ve ogretmen becerileri in, (pp. 95-114). Nobel Akademi.

Palaigeorgiou, G., & Grammatikopoulou, A. (2016). Benefits, barriers and prerequisites for
Web 2.0 learning activities in the classroom: The view of Greek pioneer
teachers.  Interactive  Technology  and  Smart  Education,  13(1), 2-18.
https://doi.org/10.1108/ITSE-09-2015-0028

Patton, M. Q. (2018). Nitel arastirma ve degerlendirme yontemleri. Pegem.

Riley, K. L., & Stern, B. S. (2014). Problems and possibilities of web-based nstruction. Journal
of Computing in Teacher Education, 22(2), 65-71.
https://doi.org/10.1080/10402454.2004.10784513

Solak, M. (2009). Ilkégretimde gérev yapan brans ogretmenlerinin egitimde teknoloji
kullanimina iliskin goriislerinin incelenmesi. Unpublished Master’s Thesis, Atatiirk
University.

Sahin, M. C., & Arslan Naml1, N. (2019). Ogretmen adaylarmin egitimde teknoloji kullanma
tutumlarinin incelenmesi. Tiirkiye Sosyal Arastirmalar Dergisi, 23(1), 95-112.

Ursavas, O., Sahin, S., & Mcilroy, D. (2014). Technology acceptance measure for teachers: T-
TAM / Ogretmenler igin teknoloji kabul dlgegi: O-TKO. Egitimde Kuram ve Uygulama,
10(4), 885-917. https://doi.org/10.17244/eku.30431

Usta, E., & Korkmaz, O. (2010). Ogretmen adaylarmin bilgisayar yeterlikleri ve teknoloji
kullanimina iliskin algilari ile 8gretmenlik meslegine yonelik tutumlari. Uluslararas: Insan
Bilimleri Dergisi, 7(1), 1335-1349.

Utkugiin, C. (2023). Opinions and experiences of social studies pre-serviceteachers on Web 2.0
tools. Psycho-Educational Research Reviews, 12(1), 196-216.
https://doi.org/10.52963/PERR_Biruni_V12.N1.13

Utkugiin, C., Yildirim, R., & Sanlioglu, S. (2022). Ortaokul 7. smif 6grencilerinin Web 2.0
araclar1 kullanilarak yapilan sosyal bilgiler derslerine yonelik goriisleri. E. Bay (Ed.),
Egitim bilimlerinde uluslararasi arastirmalar Il in (pp. 239-257). Seriiven.

Vannatta, R. A., & Nancy, F. (2004). Teacher dispositions as predictors of classroom technology
use. Journal of Research on Technology in Education, 36(3), 253-271.
https://doi.org/10.1080/15391523.2004.10782415

Venkatesh, V., Morris, M.G., Davis, G.B., & Davis, F.D. (2003) User acceptance of information
technology:  toward a  unified view. MIS  Quarterly, 27, 425-478.
https://doi.org/10.2307/30036540

Yesiltas, E. (2016c). Examining the relationship between social studies teachers' attitudes
towards computer assisted education and their self-efficacy perception. International
Online Journal of Educational Sciences. 8(2), 178-193.
http://dx.doi.org/10.15345/i0jes.2016.02.015

Yildirim, A. & Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri. Segkin.

PAGE NO: 573



LIBERTE JOURNAL (ISSN:0024-2020) VOLUME 14 ISSUE 1 2026

Yildirirm, M., & Simsek, U. (2023). Sosyal bilgiler 6gretmenlerinin derslerinde teknoloji
kullanim durumlari. Uluslararas: Sosyal Bilgilerde Yeni Yaklasimlar Dergisi, 7(1), 61-83.
https://doi.org/10.38015/sbyy. 1243244

Yilmazer, A. (2024). Sosyal bilgiler Ogretmen adaylarinin dijital materyal tasarimi
deneyimlerine yonelik bir durum calismasi. Bayburt Egitim Fakiiltesi Dergisi, 19(41),
1700-1729. https://doi.org/10.35675/betdergi. 1374071

PAGE NO: 574



